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Pupil premium strategy statement, including 
Recovery Premium This statement details our school’s use of pupil 
premium and recovery premium funding for the 2022 to 2023 academic year to help 
improve the attainment of our disadvantaged students.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name John Willmott School 

Number of students in school  891 

 

Proportion (%) of pupil premium eligible students 49.2% (438 pupils as of 
15th September 2022) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are 
recommended) 

2022/2023 

to 2025/2026 

Date this statement was published 14th September 2022 

Date on which it will be reviewed July 2023 

Statement authorised by Nicola Gould, Acting 
Headteacher 

Pupil premium lead Lisa Lockley 

Assistant Headteacher 

Governor / Trustee lead Leona Blake 

Seraphina Leigh 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £399,910 

Recovery premium funding allocation this academic year Not published yet 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

0 

School Led Tutoring Grant £67,392 

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

TBC 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is to ensure that all pupils succeed as learners and flourish as responsible mem-
bers of our school community and beyond.  

Nationally there is a clear correlation between students from disadvantaged backgrounds and 
additional barriers to educational attainment. However, at John Willmott School we believe that 
irrespective of the background a pupil has joined us from, all can succeed and deserve to do so, 
turning their ‘Potential into Reality’.  

 Therefore, we will prioritise raising the attainment and progress of pupils eligible for pupil pre-
mium funding so that their performance compares favourably with Non-Pupil Premium peers 
nationally, breaking the link between family income and educational achievement. Our strategy 
is also integral to wider school plans for education recovery, notably in its targeted academic 
support for students whose education has been worst affected, including non-disadvantaged stu-
dents 

High quality teaching and learning as well as the opportunity to be stretched and challenged by 
the curriculum is fundamental to the progress of pupils from disadvantaged backgrounds. This 
remains a consistent and relentless focus. Quality first teaching is proven to have the greatest 
impact on closing the disadvantage attainment gap and at the same time will benefit the non-
disadvantaged students in our school. The curriculum is designed with a core principle that 
there is no denial of knowledge and skills regardless of prior attainment.  

In addition to this, targeted intervention and support strategies are deployed to address inequal-
ities in the education and academic performance of pupils from low-income families and raise 
the attainment of these pupils. The codified behaviour routines are a guiding principle for ‘every 
child to be seen’ and raising expectations across the school. Our approach will be responsive to 
common challenges such as attendance and reading as well as individual needs such as SEND 
and behaviour. It is rooted in robust diagnostic assessment and not assumptions about the im-
pact of disadvantage 

What this looks like:  

1. Reduce absence and  persistent absence for Disadvantaged students 

2. Reduce suspensions for Disadvantaged and SEND students across all year groups  

3. Ensure students meet age related expectations for reading, lessening the gap between the 

average reading age of Disadvantaged students and others. 

4. To improve rates of progress for Disadvantaged students, particularly those with SEND 
5. To equip our young people with the skills and knowledge to be successful, and build the 

foundations for a strong moral character to thrive personally and to shape society for the 
better 

6. To prioritise the social and emotional wellbeing of our students  
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged students. 

Challenge 
number 

Detail of challenge  

1 

 

Our attendance data over the last 3 years indicates that attendance 
among disadvantaged students has been between 4 – 6.5% lower than 
for non-disadvantaged students and this gap has grown.  

Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged students’ progress whose 
attendance is now almost 8% lower than other students.  

2 Our data shows that suspensions are higher for disadvantaged students 
than other students. 

Suspensions have risen and Disadvantaged students are 
disproportionally represented in this figure; there were 141 more 
suspensions for these students compared to others. The rate for 
suspensions was 24.79 and Disadvantaged students, along with boys and 
those on the SEND register have higher rates in comparison to other 
students.  

3 Our assessment data shows us that disadvantaged students have a 
disproportionately low reading age in comparison to their non 
disadvantaged peers.  

Out of the students with a reading age of 9 or below in the 2021-2022 
Year 7 cohort, 62.5% were Disadvantaged, their progress was also slower 
compared to other students.  

4 Our assessments, observations and discussions with students and 
families suggest that the education outcomes of many of our 
disadvantaged students are reduced in comparison to other students. 
These findings are backed up by several national studies. 

Students have fallen further behind age-related expectations, especially 
in maths and science. 

5 Our observations and discussions with stakeholders reflect that the 
cohesive experience of significant contexts including: family; 
employment and stable housing, contribute to the complexities involved 
in developing effective learning behaviours.  

Therefore, our Disadvantaged students lack the independence, resilience 
and self-regulation which will allow them to thrive. 

6 Our observations, assessment and discussions with students and fami-
lies have identified social and emotional issues for many students, such 
peer-on-peer abuse, all forms of exploitation and higher participation in 
violent crime. This is driven by 80% of the cohort using public transport 
to travel across the city to attend school. 

Between 2021 and 2022 safeguarding logs reflect a more rapid increase 
in concerns for Disadvantaged students compared to others.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy 
plan, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Increase attendance 

rates and decrease 

persistent absenteeism 

for Disadvantaged 

students 

 

Sustained high attendance from 2025/26 demonstrated by: 

• the overall absence rate for all students being no more 
than 5%, and the attendance gap between disadvantaged 
students and their non-disadvantaged peers being re-
duced. 

• the percentage of all students who are persistently absent 
being below 13% and the figure among disadvantaged 
students being no more than 3% lower than their peers. 

• a reduction in lateness to school 

Reduce suspensions for 
Disadvantaged and 
SEND students across 
all year groups 

The number of disadvantaged (and SEND) students receiving 
suspensions will lesson by the end of 2025/26, so:  

• there is a reduction in the disparity between disadvan-
taged pupils and their peers in receiving negative be-
haviour points and suspensions. 

• student and staff voice as well as data reflects im-
proved behaviour  

 

 

Ensure students meet 

age related expectations 

for reading, lessening the 

gap between the average 

reading age of 

Disadvantaged students 

and others. 

 

 

The reading ages of disadvantaged students improves so that 
they can better access the curriculum by the end of our plan 
2025/2026: 

• students identified early as behind age related 
expectations on joining, so that relevant intervention 
has a rapid impact to catch students up and lessen any 
gap between Disadvantaged students and others 

 

To improve rates of 

progress across KS3/KS4 

for Pupil Premium 

students, particularly 

those with SEND 

By the end of our current plan in 2025/26, 47% or more of 
disadvantaged students will be entered for the English 
Baccalaureate (EBacc). In 2022/23 this figure was 21%. 

2025/26 KS4 outcomes demonstrate that disadvantaged 
students achieve: 

• an average Attainment 8 score in line with national 
averages for all students 

• an average Progress 8 score in line with national averages 
for all students 
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Equip our young people 
with the skills and 
knowledge to be 
successful, and build the 
foundations for a strong 
moral character to thrive 
personally and to shape 
society for the better 

 

At the end of our current plan in 2025/2026 a deliberately 
planned, successful character and culture curriculum will be 
evidenced by:  

• an increase in positive behaviour, particularly for 
Disadvantaged students  

• students being able to speak about the importance of 
virtuous behaviours and how they have contribute to 
their development both personally and as part of the 
school community  

• significant improvement in student leadership 
opportunities, particularly for Disadvantaged students 

• teachers being able to recognise improved aspirations 
through engagement in lessons and book looks 

Prioritise the social and 
emotional wellbeing of 
our students 

 

Sustained high levels of wellbeing from 2025/26 will be 
demonstrated by: 

• qualitative data from student voice, student and parent 
surveys and teacher observations. 

• a significant increase in participation in enrichment 
activities and experiences, particularly among 
disadvantaged students. 

 

 
Activity in this academic year  
 

This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £289,614 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of standardised 
diagnostic assessments (GL 
assessments / NGRT).  
Training will be provided for 
staff to ensure assessments are 
interpreted correctly. 

Standardised tests can provide 
reliable insights into the specific 
strengths and weaknesses of each 
pupil to help ensure they receive the 
correct additional support through 
interventions or teacher instruction: 
Standardised tests | Assessing and 
Monitoring Pupil Progress | 
Education Endowment Foundation | 
EEF  

 

3, 4 

Teach learning behaviours 
alongside managing behav-
iour. 

Teaching learning behaviours will 
reduce the need to manage misbe-
haviour. 

1, 2, 3, 4 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
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This will involve ongoing 
teacher training and support 
and release time.  

Learning routines will first be 
rolled out across the school. 

Teachers will be empowered to pro-
vide the conditions for learning be-
haviours to develop to support ac-
cess to the curriculum and participa-
tion in learning.  
https://educationendowmentfounda
tion.org.uk/education-
evidence/guidance-
reports/behaviour 

Enhancement of our maths 
and science teaching and 
curriculum planning in line 
with DfE KS3 and EEF 
guidance. 

 

Maths will be further 
enhanced by the embedding 
of the White Rose curriculum  
and continuing to use Hegarty 
maths to support teaching  

To teach maths well, teachers need to 
assess students’ prior knowledge and 
understanding effectively, employ 
manipulatives and representations, 
teach problem solving strategies, and 
help students to develop more com-
plex mental models:  https://educa-
tionendowmentfounda-
tion.org.uk/education-evi-
dence/guidance-reports/maths-ks-2-
3 

 

 

To teach science well teachers need 
to build on the ideas that pupils bring 
to lessons, use models to support stu-
dent understanding, support stu-
dents to retain and retrieve 
knowledge, use practical work pur-
posefully, develop science vocabulary 
and read science texts and use struc-
tured feedback. 
https://educationendowmentfoun-
dation.org.uk/education-evi-
dence/guidance-reports/science-ks3-
ks4 
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English Key Stage 3 
curriculum replaced by the 
English Mastery, Secondary 
programme, provided by Ark.  

Subject teachers will have 
training to ensure that 
curriculum delivery is 
differentiated and impactful.  

 

Mastery learning works through 
designing units of work so that each 
task has a clear learning outcome, 
which pupils must master prior to 
moving on to the next task. 

https://educationendowmentfoundat
ion.org.uk/education-
evidence/teaching-learning-
toolkit/mastery-learning 

The programme is designed to equip 
teachers with the skills and expertise 
to deliver more effective English 
lessons and increase their 
understanding of how to use 
assessment to inform planning and 
delivery of lessons and provide more 
effective feedback to students.  

https://educationendowmentfoundat
ion.org.uk/projects-and-
evaluation/projects/english-mastery 

3, 4 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/english-mastery
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/english-mastery
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/english-mastery
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Improving the teaching and 
curriculum planning of 
careers as part of the personal 
development programme.  
This will involve ongoing 
teacher training and support. 

 

Teenagers who have a better under-
standing of what they need to do to 
achieve their career ambitions do a 
lot better economically later in life 
than their peers. 
https://educationendowmentfoun-
dation.org.uk/news/poorer-young-
people-more-likely-to-have-career-
aspirations-that-dont-match 

 

5, 6 

Ensuring that staff use a 
range of techniques which 
enable students to 
comprehend the meaning of 
what they read. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teachers in every subject should 
provide explicit vocabulary 
instruction to help students 
access and use academic 
language. 

 

 

 

 

 

 

 

 

 

Reading comprehension strategies 
focus on the learners’ understanding 
of written text and allows students to 
better access the curriculum  

https://educationendowmentfoundat
ion.org.uk/education-
evidence/teaching-learning-
toolkit/reading-comprehension-
strategies  

Oral language interventions are based on 
the idea that comprehension and reading 
skills benefit from explicit discussion of 
either content or processes of learning, or 
both, oral language interventions aim to 
support learners’ use of vocabulary, 
articulation of ideas and spoken 
expression. 

https://educationendowmentfoundat
ion.org.uk/education-
evidence/teaching-learning-
toolkit/oral-language-interventions  

 

Teachers should prioritise teaching Tier 
2 and 3 vocabulary, which students are 
unlikely to encounter in everyday speech. 
Teachers and subject leaders should 
consider which words and phrases to 
teach as part of curriculum planning. 

https://educationendowmentfoundat
ion.org.uk/education-
evidence/guidance-reports/literacy-
ks3-ks4  

3, 4 

https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
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Develop teachers’ use of live 
formative feedback. This will 
involve the continuing of 
training and sharing good 
practice.  

 

 

 

Different methods of feedback 
delivery can be effective but studies of 
verbal feedback show  higher impacts 
overall (+7 months). 

https://educationendowmentfoundat
ion.org.uk/education-
evidence/teaching-learning-
toolkit/feedback  

4 

 

Targeted academic support (for example, tutoring, one-to-one 
support structured interventions)  

Budgeted cost: £67,392 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Adopting a targeted 
intervention programme 
for students, including 
disadvantaged students 
who need additional help 
to close gaps. 

Interventions such as in form time and 
holiday time by teachers have more aca-
demic benefits than other interventions: 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teach-
ing-learning-toolkit/extending-school-
time 

 

3, 4 

Engaging academic sup-
port to provide a blend of 
tuition, mentoring and 
school-led tutoring for 
students whose education 
has been most impacted 
by the pandemic. A signif-
icant proportion of the 
students who receive tu-
toring will be disadvan-
taged, including those 
who are high attainers.  

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining stu-
dents or those falling behind, both one-
to-one: 
One to one tuition | EEF (educationen-
dowmentfoundation.org.uk) 

And in small groups: 
Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

3, 4  

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £110,296 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Adopting targeted 
intervention and 
mentoring to meet the 
behaviour needs of more 
challenging individuals. 

 

There is evidence to suggest that tailored 
programmes reduce overall disruption 
and challenging behaviour in school: 

https://educationendowmentfounda-
tion.org.uk/education-evidence/guid-
ance-reports/behaviour 

1, 2, 5, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
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Teachers will be trained 
in strategies to support 
students with high 
behaviour needs. 

 

 

 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teach-
ing-learning-toolkit/behaviour-interven-
tions 

Mentoring in schools helps to build con-
fidence and character: 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teach-
ing-learning-toolkit/mentoring 

 

Creation of roles with a 
specific focus on 
personal development;  
well being and outcomes 
such as Phase Leaders 
and posts with 
responsibility for 
Character Development 
and Disadvantaged  

School-level behaviour approaches are 
often related to improvements in 
attainment 

https://educationendowmentfoundation.
org.uk/education-evidence/teaching-
learning-toolkit/behaviour-interventions 

  

1, 2, 5, 6 

Embedding principles of 
good practice set out in 
DfE’s Improving School 
Attendance advice. 

Staff will get training 
and release time to 
develop and implement 
new procedures. 
External support 
agencies will be 
appointed to improve 
attendance. 

The DfE guidance has been informed by 
engagement with schools that have sig-
nificantly reduced persistent absence 
levels. 

 
https://www.gov.uk/government/publi-
cations/school-attendance/framework-
for-securing-full-attendance-actions-for-
schools-and-local-authorities  

1 

Contingency fund for 
acute issues. 

 

Based on our experiences and those of 
similar schools to ours, we have identi-
fied a need to set a small amount of fund-
ing aside to respond quickly to needs that 
have not yet been identified. 

All 

 
Total budgeted cost:  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Part B: Review of outcomes in the previous 
academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on students in the 2021 to 
2022 academic year.  

Disadvantaged pupils in our school are, on average, likely to make positive progress 
and perform favourably to their peers nationally. However, a progress and attainment 
gap remains between those pupils eligible for pupil premium and those not eligible in 
our school.  Current Year 11 pupils are forecast to achieve a Progress 8 score of 0.5 Dis-
advantaged pupils in our school are, on average, less likely to do as well as their peers 
within school with a Progress 8 score of –0.9.  Furthermore, the forecast Attainment 8 
score for Disadvantaged students is 3.4 compared to the Attainment 8 score for the co-
hort which is 4.02.  

 Some progress has also been made towards supporting disadvantaged pupils with their 
reading, though this needs to remain a focus to ensure that Disadvantaged students 
make more rapid progress and can fully access the curriculum. For example, there were 
30 students in Year 7 who were selected for targeted ‘Reading Recovery’ intervention.  
73% of this cohort improved their reading age between September 2021 and May 2022; 
67% of Disadvantaged students improved their reading age (an overall average of +6 
months) and 75% of other students improved their reading age (an overall average of 
+7 months) whilst there is some impact it is not at the pace the school would like to see.  

Through 2021-22 when all pupils were expected to attend school, attendance among 
disadvantaged pupils was at 82.24% compared to 90.13% for their peers, this is a sig-
nificant difference of 7.89% As a school we recognise this as a key determiner in im-
proving outcomes for our Disadvantaged students and it remains a central focus across 
school systems and new staffing structures.  

Suspensions for Disadvantaged students remain high and whist suspensions for other 
students have returned to pre-pandemic rates (10.39 in 2019 to 10.62 in 2022), sus-
pensions for those eligible for Pupil Premium are significantly higher than they were in 
2019 (26.45 in 2019 to 37.50 in 2022).  These trends are also reflected in the My Con-
cern reporting where logs for Disadvantaged students have increased more rapidly in 
comparison to other students.  A central focus for the school is to equip staff to teach 
learning behaviour as well as to manage behaviour in addition to promoting the social 
and emotional wellbeing of our students in all aspects of school life.  

Externally provided programmes 

Programme Provider 

Hegarty Maths Hegarty 

White Rose Maths White Rose  

Reading Recovery Birmingham Education Partnership (BEP) 

English Mastery, Secondary Ark 

National Tutoring Programme  

Flash Academy (EAL For Schools) Flash Academy  
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Service pupil premium funding (optional) 
Measure Details  

How did you spend your 
service pupil premium 
allocation last academic 
year? 

The student has been invited to revision sessions and has had 
targeted intervention. They have been on a Sports trip to UCB 
which provided an opportunity to visit a local university 
campus to find out about university life, as well gaining an 
insight into sports industry careers. 

What was the impact of 
that spending on service 
pupil premium eligible 
students? 

This student is now on track to meet target grades for all sub-
jects, apart from Maths and Product Design, moving from a 
Teacher Assessed Grade of a 4 in English compared to a 2. At-
tendance is 95.48% (an increase from 92.06%). Year 10 full 
report reflects a marked improvement in attitude to learning.  

 

Further information (optional) 

 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 
funded by pupil premium or recovery premium. That will include:  

• ensuring students understand our ‘catch-up’ plan by providing information about 
the support they will receive (including targeted interventions listed above), how the 
curriculum will be delivered, and what is expected of them. This will help to address 
concerns around learning loss - one of the main drivers of pupil anxiety.  

• offering a wide range of high-quality extracurricular activities to boost wellbeing, be-
haviour, attendance, and aspiration. Activities (e.g., The Duke of Edinburgh’s 
Award), will focus on building life skills such as confidence, resilience, and socialis-
ing. Disadvantaged students will be encouraged and supported to participate.   

• Introducing character virtues which informs and drives our school vision and 
combats key barriers to learning for our students, including those who are eligible 
for pupil premium.  We will work together to ensure that John Willmott students 
have high aspirations and leave school with the academic achievements and work 
ethic required to access a career or educational pathway of their choice. They will 
have the skills, qualifications, and character habits to be self-sufficient and to 
support their families. 

Implementation 

We looked at a number of reports and studies about effective use of pupil premium, the im-
pact of disadvantage on education outcomes and how to address challenges to learning pre-
sented by socio-economic disadvantage. We also looked at a number of studies about the 
impact of the pandemic on disadvantaged students.  

We used the EEF’s implementation guidance to help us develop our strategy and will 
continue to use it through the implementation of our activities.  

We will adjust our plan over time to secure better outcomes for students. 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

