Pupil premium strategy statement, including

RCCOVCI'y Premium This statement details our school’s use of pupil
premium and recovery premium funding for the 2023 to 2024 academic year to help

improve the attainment of our disadvantaged students.

It outlines our pupil premium strategy, how we intend to spend the funding in this

academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail Data
School name John Willmott School
Number of students in school 987
Proportion (%) of pupil premium eligible students 54%
Academic year/years that our current pupil premium 2023/2024
strategy plan covers (3 year plans are t0 2026,/2027
recommended)
Date this statement was published October 2023
Date on which it will be reviewed July 2024
Statement authorised by Nicola Gould,
Headteacher

Pupil premium lead

Mrs Natalie Sturmey

Governor / Trustee lead Seraphina Leigh
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £411516

Recovery premium funding allocation this academic year | £112435

Pupil premium funding carried forward from previous £21468

years (enter £0 if not applicable)

School Led Tutoring Grant £67230

Total budget for this academic year £612649

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Our intention is to ensure that all pupils succeed as learners and flourish as responsible mem-
bers of our school community and beyond.

Nationally there is a clear correlation between students from disadvantaged backgrounds and
additional barriers to educational attainment. However, at John Willmott School we believe that
irrespective of the background a pupil has joined us from, all can succeed and deserve to do so,
turning their ‘Potential into Reality’.

Therefore, we will prioritise raising the attainment and progress of pupils eligible for pupil pre-

mium funding so that their performance compares favourably with Non-Pupil Premium peers

nationally, breaking the link between family income and educational achievement. Our strategy

is also integral to wider school plans for education recovery, notably in its targeted academic

(siupport for students whose education has been worst affected, including non-disadvantaged stu-
ents

High quality teaching and learning as well as the opportunity to be stretched and challenged by
the curriculum is fundamental to the progress of pupils from disadvantaged backgrounds. This
remains a consistent and relentless focus. Quality first teaching is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit the non-
disadvantaged students in our school. The curriculum is designed with a core principle that
there is no denial of knowledge and skills regardless of prior attainment. Teachers plan adap-
tions to teaching, ensuring the curriculum is accessible and relevant and that progress is both
monitored and achieved for all.

In addition to this, targeted intervention and support strategies included trauma informed ap-
proaches are deployed to address inequalities in the education and academic performance of pu-
pils from low-income families and raise the attainment of these pupils. As an expect of con-
sistency the codified behaviour routines are a guiding principle for ‘every child to be seen’ and
raising expectations across the school as well as promoting a sense of belonging. Our approach
will be responsive to common challenges such as attendance and reading as well as individual
needs such as SEND and behaviour. It is rooted in robust diagnostic assessment and not as-
sumptions about the impact of disadvantage

What this looks like:

1. Reduce absence and persistent absence for Disadvantaged students

2. Reduce suspensions for Disadvantaged and SEND students across all year groups

3. Ensure students meet age related expectations for reading, lessening the gap between the
average reading age of Disadvantaged students and others.

4. To improve rates of progress for Disadvantaged students, particularly those with SEND

5. To equip our young people with the skills and knowledge to be successful, and build the
foundations for a strong moral character to thrive personally and to shape society for the

better
6. To prioritise the social and emotional wellbeing of our students




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged students.

Challenge
number

Detail of challenge

1

Our attendance data over the last 3 years indicates that attendance
among disadvantaged students has been between 4 — 6.5% lower than
for non-disadvantaged students and this gap has grown.

Our attendance data for the last year shows that our overall attendance
is in line with the local area average (Birmingham North), but that the
gap between disadvantaged students and others is 2% higher than the
local are average.

Our assessments and observations indicate that absenteeism is
negatively impacting disadvantaged students’ progress whose
attendance is now almost 8% lower than other students.

Our data shows that suspensions are higher for disadvantaged students
than other students.

Suspensions have declined from 2021/22 by 20.4%, suspensions for
disadvantaged students have declined by 10.7% from the previous year.
Suspensions for those who are not disadvantaged (28) was significantly
below those who are disadvantaged (167). Suspensions for those who
are not disadvantaged falls below national average. From Summer 2021,
there has been a decline in the number of disadvantaged students
suspended, falling closer to the national average.

Our assessment data shows us that disadvantaged students have a
disproportionately low reading age in comparison to their non
disadvantaged peers.

Out of the students with a reading age of 9 or below in the 2021-2022
Year 7 cohort, 62.5% were Disadvantaged, their progress was also slower
compared to other students.

Our assessments, observations and discussions with students and
families suggest that the education outcomes of many of our
disadvantaged students are reduced in comparison to other students.
These findings are backed up by several national studies.

Students have fallen further behind age-related expectations, especially
in maths and science.

Our observations and discussions with stakeholders reflect that the
cohesive experience of significant contexts including: family;
employment and stable housing, contribute to the complexities involved
in developing effective learning behaviours.

Therefore, our Disadvantaged students lack the independence, resilience
and self-regulation which will allow them to thrive.

Our observations, assessment and discussions with students and fami-
lies have identified social and emotional issues for many students, such
peer-on-peer abuse, all forms of exploitation and higher participation in
violent crime. This is driven by 88% of the cohort using public transport
to travel across the city to attend school.




Between 2022 and 2023 safeguarding logs reflect a more rapid increase
in concerns for Disadvantaged students compared to others.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy
plan, and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Increase attendance
rates and decrease
persistent absenteeism
for Disadvantaged

students

Sustained high attendance from 2026/27 demonstrated by:

e the overall absence rate for all students being in line with
the national average, and the attendance gap between
disadvantaged students and their non-disadvantaged
peers being reduced towards national average.

e the percentage of all students who are persistently absent
being below 13% and the figure among disadvantaged
students being no more than 3% lower than their peers.

e areduction in lateness to school toward national average.

Reduce suspensions for
Disadvantaged and
SEND students across
all year groups

The number of disadvantaged (and SEND) students receiving
suspensions will lessen by the end of 2026/27, so:

e there is a reduction in the disparity between disadvan-
taged pupils and their peers in receiving negative be-
haviour points and suspensions.

e student and staff voice as well as data reflects im-
proved behaviour

e All students, irrespective of background, behave with
respect and kindness to peers, staff members and the
wider community

e Figures of suspension rates fall in line with national
statistics across all cohorts

e Alternative approaches to suspension used to further
engage parents and families.

Ensure students meet
age related expectations
for reading, lessening the
gap between the average
reading age of
Disadvantaged students

and others

The reading ages of disadvantaged students improves so that
they can better access the curriculum by the end of our plan
2026/2027:

e students identified early as behind age related
expectations on joining, so that relevant intervention
has a rapid impact to catch students up and lessen any
gap between Disadvantaged students and others

e where students join with a reading age of 5 years or
below they will have additional 1 to 1 support through
the Switch-On Readinﬁ Programme, delivered by
reading specialist teaching assistants, to assist with
rapid recovery.




To improve rates of
progress across KS3/KS4
for Pupil Premium

students, particularly

By the end of our current plan in 2026/27, 47% or more of
disadvantaged students will be entered for the English
Baccalaureate (EBacc). In 2022/23 this figure was 21%.

2026/27 KS4 outcomes demonstrate that disadvantaged
students achieve:

e an average Attainment 8 score in line with national
averages for all students

successful, and build the
foundations for a strong
moral character to thrive
personally and to shape
society for the better

those with SEND e an average Progress 8 score in line with national averages
for all students

Equip our young people [ At the end of our current plan in 2026/2027 a deliberately

with the skills and planned, successful character and culture curriculum will be

knowledge to be evidenced by:

e An increase in positive behaviour, particularly for
Disadvantaged students.

e Students being able to articulate the importance of
virtuous behaviours and how they have contributed to
both their personal development and the development
of a flourishing community.

e All students will have opportunities to make a
meaningful contribution to the school through a broad
range of student leadership roles. Disadvantaged
students will be proportionally represented amongst
the student leadership.

e teachers being able to recognise imdproved aspirations
through engagement in lessons and book looks.

e Destination data will show increased the increasing as-
pirations of our school leavers through their choice of
next steps.

e The award of the ACE Kitemark for schools of charac-
ter.

Prioritise the social and
emotional wellbeing of
our students

Sustained high levels of wellbeing from 2026/27 will be
demonstrated by:

e qualitative data from student voice, student and parent
surveys and teacher observations.

e asignificant increase in the availability and participation
in enrichment activities and experiences, particularly
among disadvantaged students.

Activity in this academic year




This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £289,614

high quality teaching of pupils
with SEND in mainstream
settings

students with SEND have the
greatest need for excellent teaching
and access to provision so that they
enjoy school. Understanding the
whole child and the 5
recommendations for whole school
procedures can be effective at
reducing the attainment gap.

https://educationendowmentfoundati
on.org.uk/education-
evidence/guidance-reports/send

Activity Evidence that supports this Challenge
approach number(s)
addressed
Purchase of standardised Standardised tests can provide 3,4
diagnostic assessments reliable insights into the specific
(NGRT). strengths and weaknesses of each
Training will be provided for pupil to help ensure they receive the
staff to ensure assessments are | correct additional SuﬁPOI,'t through
Standardised tests | Assessing and
Monitoring Pupil Progress |
Education Endowment Foundation |
EEF
‘ . Quality assured faculty testing 3 4.5 6
ggleeggélfr(lit %lergfslﬁsthvgp orted | Promotes ‘the testing effect’ and o
by: invigilators, collapsed 1mp(11'pyes f%m,l harl(’iy apourﬁ%ltest
timetable and reduced school | foRditions by: academic skill-
da building interventions, such as
y teacher-guided revision, study skills
training and examination practice
may result to increase assessment
performance
‘I'm going to feel stressed, but now |
know how to handle it’: reducing test
anxiety and improving student well-
being at GCSE - Brown - 2022 -
Support for Learning - Wiley Online
Library
Embedding of 5 evidence The evidence indicates that 1,2,3,4,5,
based strategies to support 6



https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://nasenjournals.onlinelibrary.wiley.com/doi/full/10.1111/1467-9604.12412
https://nasenjournals.onlinelibrary.wiley.com/doi/full/10.1111/1467-9604.12412
https://nasenjournals.onlinelibrary.wiley.com/doi/full/10.1111/1467-9604.12412
https://nasenjournals.onlinelibrary.wiley.com/doi/full/10.1111/1467-9604.12412
https://nasenjournals.onlinelibrary.wiley.com/doi/full/10.1111/1467-9604.12412
https://nasenjournals.onlinelibrary.wiley.com/doi/full/10.1111/1467-9604.12412
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send

Develop staff understanding The evidence indicates that explicitly | 4, 5

and implementation of teaching strategies to help plan,

school’s Lesson Structure: monitor and evaluate specific

Do It Now a?lpe(gts ofﬁ}lleir learning }fan be

. . eftective. These approaches are more

Clear Learning Question effective when thg}lf) are applied to

Ido challenging tasks rooted in the usual

Check for understanding: | curriculum content.

(Reteach where needed)

We do . | do, we do, you do — learning more

Check for Understanding | ith metacognition model scaffolding

You do teaching pedagogy lesson planning

%?IES\I/}%(;MI Monitoring classroom education school (sec-
ed.co.uk

Pause and Reteach ed.co.k)

Exit Ticket . .
Metacognition and self-requlation |
EEF
(educationendowmentfoundation.org
-Uk)

All students to be given iPads | Students’ access to digital resources, | 3,4, 5,

as part of ATLP’s Learning developmental applications and

Futures. modellli)ng cast using the Apple
Boxes is advantageous; tec%nology,
as a method to provide feedback to
pupils and/or parents can be
effective, especially when the pupil
can act on this feedback.
EEF Blog: Five evidence-based
strateqgies to support... | EEF
(educationendowmentfoundation.org
-Uk)

Teach learning behaviours Teaching learning behaviours will 1,2,3,4,6

alongside managing behav- reduce t%e need to manage misbe-

iour. haviour.

This will involve ongoing
teacher training and support
and release time.

Learning routines will first be
rolled out across the school.

ALL staff receive school and
Trust based Trauma Informed
and Attachment Aware train-
ing.

Teachers will be empowered to pro-
vide the conditions for learning be-
haviours to develop to support ac-
cess to the curriculum and participa-
tion in learning.

https://educationendowmentfounda
tion.org.uk/education-
evidence/guidance-
reports/behaviour

Based on internationally validated
discoveries in neuroscience, this
approach enables staff to notice,
improve and value their skills

in establishing brain-building
relationships with children and
young people.

7



https://www.sec-ed.co.uk/content/best-practice/i-do-we-do-you-do-learning-more-with-metacognition/
https://www.sec-ed.co.uk/content/best-practice/i-do-we-do-you-do-learning-more-with-metacognition/
https://www.sec-ed.co.uk/content/best-practice/i-do-we-do-you-do-learning-more-with-metacognition/
https://www.sec-ed.co.uk/content/best-practice/i-do-we-do-you-do-learning-more-with-metacognition/
https://www.sec-ed.co.uk/content/best-practice/i-do-we-do-you-do-learning-more-with-metacognition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation?utm_source=/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation&utm_medium=search&utm_campaign=site_search&search_term=meta
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation?utm_source=/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation&utm_medium=search&utm_campaign=site_search&search_term=meta
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation?utm_source=/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation&utm_medium=search&utm_campaign=site_search&search_term=meta
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation?utm_source=/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation&utm_medium=search&utm_campaign=site_search&search_term=meta
https://educationendowmentfoundation.org.uk/news/five-evidence-based-strategies-pupils-with-special-educational-needs-send?utm_source=/news/five-evidence-based-strategies-pupils-with-special-educational-needs-send&utm_medium=search&utm_campaign=site_search&search_term=SEND
https://educationendowmentfoundation.org.uk/news/five-evidence-based-strategies-pupils-with-special-educational-needs-send?utm_source=/news/five-evidence-based-strategies-pupils-with-special-educational-needs-send&utm_medium=search&utm_campaign=site_search&search_term=SEND
https://educationendowmentfoundation.org.uk/news/five-evidence-based-strategies-pupils-with-special-educational-needs-send?utm_source=/news/five-evidence-based-strategies-pupils-with-special-educational-needs-send&utm_medium=search&utm_campaign=site_search&search_term=SEND
https://educationendowmentfoundation.org.uk/news/five-evidence-based-strategies-pupils-with-special-educational-needs-send?utm_source=/news/five-evidence-based-strategies-pupils-with-special-educational-needs-send&utm_medium=search&utm_campaign=site_search&search_term=SEND
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour

Funding 2 members of
support staff to complete
Adolescent Thrive Training

Trauma Informed Attachment Aware
Schools (TIAAS) | Birmingham
Education Support Services

The aim of the intervention is to
develop children’s social and
emotional wellbeing so that they can
engage with life and learning. Thrive
proposes to support children through
increasing adults’ understanding of
their needs and providing
therapeutic strategies and
techniques.

To What Extent Is the Thrive
Intervention Grounded in Research
and Theory? (uel.ac.uk)

Enhancement of our maths
and science teaching and
curriculum planning in line
with DfE KS3 and EEF

guidance.

Maths will be further
enhanced by the embedding
of the White Rose curriculum
and continuing to use Hegarty
maths to support teaching

To teach maths well, teachers need to
assess students’ prior knowledge and
understanding e‘Pfectively, employ
manipulatives and representations,
teach problem solving strategies, and
help students to develop more com-
plex mental models: https://educa-
tionendowmentfounda-
tion.org.uk/education-evi-
dence/guidance-reports/maths-ks-2-
3

To teach science well teachers need
to build on the ideas that pupils bring
to lessons, use models to support stu-
dent understanding, support stu-
dents to retain and retrieve
knowledge, use practical work pur-
posefully, develop science vocabulary
and read science texts and use struc-
tured feedback.

https://educationendowmentfoun-
dation.org.uk/ education—e\{i—

lcience/ guidance-reports/science-ks3-
ks4

English Key Stage 3
curriculum replaced by the
English Mastery, Secondary
programme, provided by Ark.

Subject teachers will have
training to ensure that

Mastery learning works through
designing units of work so that each
task has a clear learning outcome,
which pupils must master prior to
moving on to the next task.

3,4



https://birminghameducationsupportservices.co.uk/Page/16281#:~:text=Trauma%20Informed%20Attachment%20Aware%20Schools%20(TIASS)
https://birminghameducationsupportservices.co.uk/Page/16281#:~:text=Trauma%20Informed%20Attachment%20Aware%20Schools%20(TIASS)
https://birminghameducationsupportservices.co.uk/Page/16281#:~:text=Trauma%20Informed%20Attachment%20Aware%20Schools%20(TIASS)
https://uel.ac.uk/sites/default/files/gibby-leversuch-r-field-j-cooke-t-2019-to-what-extent-is-the-thrive-intervention-grounded-in-research-and-theory-educational-psychology-research-and-practice-5-2-1-8.pdf
https://uel.ac.uk/sites/default/files/gibby-leversuch-r-field-j-cooke-t-2019-to-what-extent-is-the-thrive-intervention-grounded-in-research-and-theory-educational-psychology-research-and-practice-5-2-1-8.pdf
https://uel.ac.uk/sites/default/files/gibby-leversuch-r-field-j-cooke-t-2019-to-what-extent-is-the-thrive-intervention-grounded-in-research-and-theory-educational-psychology-research-and-practice-5-2-1-8.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4

curriculum delivery is
differentiated and impactful.

https://educationendowmentfoundat
ion.org.uk/education-
evidence/teaching-learning-

toolkit/mastery-learning

The programme is designed to equip
teaclg)ers with the skills and expertise
to deliver more effective English
lessons and increase their
understanding of how to use
assessment to inform planning and
delivery of lessons and provide more
effective feedback to students.

https://educationendowmentfoundat
ion.org.uk/projects-and-
evaluation/projects/english-mastery

Improving the teaching and Teenagers who have a better under- | 5,6

curriculum planning o standing of what they need to do to

careers as part of the personal | achieve their career ambitions do a

development programme. lot better economically later in life

This will involve ongoing than their peers.

teacher training and support. | https://educationendowmentfoun-
dation.org.uk/news/poorer-young-
people-more-likely-to-have-career-
aspirations-that-dont-match

Ensuring that staff use a Reading comprehension strategies 3,4

range of techniques which
enable students to
comprehend the meaning of
what they read.

Development and Resourcing
of a form time reading
programme which focuses on
fluency and comprehension,
using a richly diverse range of
texts from the English and
Media Centre’s ‘Diverse
Shorts’ to promote critical
thinking

focus on the learners’ understanding
of written text and allows students to
better access the curriculum

https://educationendowmentfoundat
ion.org.uk/education-

evidence/teaching-learning-
toolkit/reading-comprehension-

strategies

Oral language interventions are based
on the idea that comprehension and
reading skills benefit from explicit
discussion of either content or

rocesses of learning, or both, oral

anguage interventions aim to
support learners’ use of vocabulary,
articulation of ideas and spoken
expression.

https://educationendowmentfoundat
ion.org.uk/education-

evidence/teaching-learning-
toolkit/oral-language-interventions



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/english-mastery
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/english-mastery
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/english-mastery
https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

Teachers in every subject
should provide explicit
vocabulary instruction to help
students access and use
academic language.

Teachers should prioritise teaching
Tier 2 and 3 vocabulary, which
students are unlikely to encounter in
everyday speech. Teachers and
subject leaders should consider which
words and phrases to teach as part of
curriculum planning,.

https://educationendowmentfoundat
1on.org.uk/education-
evidence/guidance-reports/literacy-
ks3-ks4

Develop teachers’ use of live
formative feedback. This will
involve the continuing of
training and sharing good
practice.

Embed effective adaptive
teaching into everyday, every
lesson classroom practice
through the observation/
feedback model and faculty
and whole school CPD

Different methods of feedback
delivery can be effective but studies of
verbal feedback show higher impacts
overall (+7 months).

https://educationendowmentfoundat
ion.org.uk/education-
evidence/teaching-learning-
toolkit/feedback

Adapting teaching in a responsive
way, including by providing targeted
su]plgort to pupils who are struggling,
is likely to increase pupil success.

EEF Blog: ECF — Exploring the

Evidence: ‘Adaptive Teaching’ and...
EEF

(educationendowmentfoundation.org

.uk)

Targeted academic support (for example, tutoring, one-to-one
support structured interventions)

Budgeted cost: £67,392

intervention programme
for students, including
disadvantaged students

holiday time by teachers have more aca-
demic benefits than other interventions:

https://educationendowmentfounda-

who need additional help

tion.org.uk/education-evidence/teach-

to close gaps.

ing-learning-toolkit/extending-school-

time

Activity Evidence that supports this Challenge
approach number(s)
addressed
Adopting a targeted Interventions such as in form timeand | 3,4

10



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/news/eef-blog-ecf-exploring-the-evidence-part-1?utm_source=/news/eef-blog-ecf-exploring-the-evidence-part-1&utm_medium=search&utm_campaign=site_search&search_term=adapt
https://educationendowmentfoundation.org.uk/news/eef-blog-ecf-exploring-the-evidence-part-1?utm_source=/news/eef-blog-ecf-exploring-the-evidence-part-1&utm_medium=search&utm_campaign=site_search&search_term=adapt
https://educationendowmentfoundation.org.uk/news/eef-blog-ecf-exploring-the-evidence-part-1?utm_source=/news/eef-blog-ecf-exploring-the-evidence-part-1&utm_medium=search&utm_campaign=site_search&search_term=adapt
https://educationendowmentfoundation.org.uk/news/eef-blog-ecf-exploring-the-evidence-part-1?utm_source=/news/eef-blog-ecf-exploring-the-evidence-part-1&utm_medium=search&utm_campaign=site_search&search_term=adapt
https://educationendowmentfoundation.org.uk/news/eef-blog-ecf-exploring-the-evidence-part-1?utm_source=/news/eef-blog-ecf-exploring-the-evidence-part-1&utm_medium=search&utm_campaign=site_search&search_term=adapt
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time

Tuition targeted at specific needs and 3,4
knowledge gaps can be an effective
method to support low attaining stu-
dents or those falling behind, both one-
to-one:

One to one tuition | EEF (educationen-

dowmentfoundation.org.uk)
And in small groups:

Small group tuition | Toolkit Strand |
Education Endowment Foundation |
EEF

Engaging academic sup-
port to provide a blend of
tuition, mentoring and
school-led tutoring for
students whose education
has been most impacted
by the pandemic. A signif-
icant proportion of the
students who receive tu-
toring will be disadvan-
taged, including those
who are high attainers.

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £110,296

Activity Evidence that supports this Challenge

approach number(s)
addressed

Adopting targeted There is evidence to suggest that tailored | 1,2,5,6

intervention and programmes reduce overall disruption

{)nehntqring to I(Iileetf the and challenging behaviour in school:

ehaviour needs of more .
T https://educationendowmentfounda-
challenging individuals. tion.org.uk/education-evidence/guid-
_ ) ance-reports/behaviour

Teachers will be trained | https://educationendowmentfounda-

In strategles to support tion.org.uk/education-evidence/teach-

students with hig ing-learning-toolkit/behaviour-interven-

behaviour needs. tions
Mentoring in schools helps to build con-
fidence and character:
https://educationendowmentfounda-
tion.org.uk/education-evidence/teach-
ing-learning-toolkit/mentoring

Creation of roles with a | School-level behaviour approaches are 1,2,5,6

specific focus on
personal development;
well being and outcomes
such as Phase Leaders

often related to improvements in
attainment

https://educationendowmentfoundation.

and posts with org.uk/education-evidence/teaching-
responsibility for learning-toolkit/behaviour-interventions
Character Development

and Disadvantaged

A fully embedded Our work on character education is

character development
program where
character is Caught,
Sought and Taught.

Caught through the role
modeling and

founded on the principles set out by the
Jubilee centre for Character Education:

The Jubilee Centre Framework for
Character Education in Schools - 2022
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.jubileecentre.ac.uk/userfiles/jubileecentre/pdf/character-education/Framework%20for%20Character%20Education.pdf
https://www.jubileecentre.ac.uk/userfiles/jubileecentre/pdf/character-education/Framework%20for%20Character%20Education.pdf

reinforcement of a well-
trained staff who
understand, value and
practice their
importance of their role
as character educators.

Sought through a wide
range of enrichment and
leadership
opportunities.

Taught through an
explicit Character
development program
focussed on the
application of virtuous
character to real life
situations.

Developing the
understanding and
engagement of parents
and carers in the
character development
program.

Studies show that character education
increases academic achievement.

(Elias, Zins, Weissberg et al., 1997).

Studies have acknowledged that positive
social and academic attitudes are
associated with enhanced student
success.

(Benninga, Berkowitz, Kuehn, & Smith,
2003).

«Skills such as endurance, decision-
making, problem solving, and critical
thinking are fundamental principles
entrenched in character education.

(Brooks 2022)

«Students attending schools exerting the
Child Development Program were known
to have more motivation to learn and
possessed closer ties to their school
compared to students who attended
schools not implementing the Child
Development Program.

(Benninga, et al., 2003.

Employ a face to face
careers advisor for
individual post 16 advice
as well as to track and
monitor post 16
destinations

Provide impactful,

aspirational post 16

programme for Years 7-

11 which students can

ic)rack and feel informed
y.

Develop student
awareness around
different pathways and
their access to them

Careers education can be crucial in
developing the knowledge, confidence
and skills young people need to make
wellinformed, relevant choices and plans
for their future. This is especially true of
students from poorer backgrounds, who
are less likely to have family or friends
with the insight and expertise to offer
advice. High quality careers education
can help them progress smoothly into
further learning and work.

SYM873648 Careers-Education-

Infographic
(d2ticdAwvoliusbh.cloudfront.net)

Aspiration interventions | EEF
(educationendowmentfoundation.org.uk)

EEF to investigate ways to improve
careers education for... | EEF
(educationendowmentfoundation.orqg.uk)

5,6
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https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/Careers_Education_summary_infograph.pdf?v=1694292054
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/Careers_Education_summary_infograph.pdf?v=1694292054
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/Careers_Education_summary_infograph.pdf?v=1694292054
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/news/eef-partners-with-bank-of-america-merrill-lynch-to-investigate-ways-to-impr?utm_source=/news/eef-partners-with-bank-of-america-merrill-lynch-to-investigate-ways-to-impr&utm_medium=search&utm_campaign=site_search&search_term=attachment
https://educationendowmentfoundation.org.uk/news/eef-partners-with-bank-of-america-merrill-lynch-to-investigate-ways-to-impr?utm_source=/news/eef-partners-with-bank-of-america-merrill-lynch-to-investigate-ways-to-impr&utm_medium=search&utm_campaign=site_search&search_term=attachment
https://educationendowmentfoundation.org.uk/news/eef-partners-with-bank-of-america-merrill-lynch-to-investigate-ways-to-impr?utm_source=/news/eef-partners-with-bank-of-america-merrill-lynch-to-investigate-ways-to-impr&utm_medium=search&utm_campaign=site_search&search_term=attachment

Embedding principles of | The DfE guidance has been informed by | 1
good practice set out in engagement with schools that have sig-
DfE’s Improving School nificantly reduced persistent absence
Attendance advice. levels.

Staff will get training

and release time to https://www.gov.uk/government/publi-
develop and implement cations/school-attendance/framework-

new procedures. for-securing-full-attendance-actions-for-
External suF%ort schools-and-local-authorities

agencies will be

appointed to improve

attendance.

Contingency fund for Based on our experiences and those of All

acute issues.

similar schools to ours, we have identi-
fied a need to set a small amount of fund-
ing aside to respond quickly to needs that
have not yet been identified.

Total budgeted cost:
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https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

Part B: Review of outcomes in the previous
academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on students in the 2021 to
2022 academic year.

In 2023 Year 11 pupils achieved lower than their peers in a number of measures.
32% of students achieved a 4+ in English and maths compare with 66% of other.

Their attainment 8 score was 2.84 compared with 3.99 and their progress in a number
of subjects was lower.

Some progress has also been made towards supporting disadvantaged pupils with their
reading, though this needs to remain a focus to ensure that Disadvantaged students
make more rapid progress and can fully access the curriculum. For example, there were
30 students in Year 7 who were selected for targeted ‘Reading Recovery’ intervention.
73% of this cohort improved their reading age between September 2021 and May 2022;
67% of Disadvantaged students improved their reading age (an overall average of +6
months) and 75% of other students improved their reading age (an overall average of
+7 months) whilst there is some impact it is not at the pace the school would like to see,
therefore we have trained staff to deliver the 1 to 1 Switch-On Reading Programme to
support students with the lowest reading ages.

Through 2021-22 when all pupils were expected to attend school, attendance among
disadvantaged pupils was at 82.24% compared to 90.13% for their peers, this is a sig-
nificant difference of 7.89%. As a school we recognise this as a key determiner in im-
proving outcomes for our Disadvantaged students and it remains a central focus across
school systems and new staffing structures. Focussed interventions have seen improve-
ments in groups of disadvantages students and individuals, but wholesale improvement
in attendance is essential to improve the outcomes and opportunities available for our
disadvantaged students.

Suspensions for Disadvantaged students remain high and whist suspensions for other
students have returned to pre-pandemic rates (13.2 in 2019 to 13.3 in 2022 to 6.8 in
2023), suspensions for those eligible for Pupil Premium are higher than they were in
2019 (29.17 in 2019 to 34.36 in 2023). The pattern, however, has declined from 2022
to 2023 (44.31 in 2022 to 34.36 in 2023). These trends are also reflected in the My
Concern reporting where logs for Disadvantaged students have increased more rapidly
in comparison to other students. A central focus for the school is to equip staff to teach
learning behaviour as well as to manage behaviour in addition to promoting the social
and emotional wellbeing of our students in all aspects of school life using a Trauma in-
formed approach.

Externally provided programmes

Programme Provider

Sparx Sparx

White Rose Maths White Rose

Reading Recovery Birmingham Education Partnership (BEP)
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English Mastery, Secondary Ark

National Tutoring Programme Impress Education

Flash Academy (EAL For Schools) | Flash Academy

Service pupil premium funding (optional)

Measure Details

How did you spend your
service pupil premium
allocation last academic
year?

What was the impact of
that spending on service
pupil premium eligible
students?

Further information (optional)

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being
funded by pupil premium or recovery premium. That will include:

ensuring students understand our ‘catch-up’ plan by providing information about
the support they will receive (including targeted interventions listed above), how the
curriculum will be delivered, and what is expected of them. This will help to address
concerns around learning loss - one of the main drivers of pupil anxiety.

offering a wide range of high-quality extracurricular activities to boost wellbeing, be-
haviour, attendance, and aspiration. Activities (e.g., The Duke of Edinburgh’s
Award), will focus on building life skills such as confidence, resilience, and socialis-
ing. Disadvantaged students will be encouraged and supported to participate.

Embed character virtues which informs and drives our school vision and combats
key barriers to learning for our students, including those who are eligible for pupil
premium. We will work together to ensure that John Willmott students have high
aspirations and leave school with the academic achievements and work ethic
required to access a career or educational pathway of their choice. They will have the
skills, qualifications, and character habits to be self-sufficient and to support their
families.

Implementation

We looked at a number of reports and studies about effective use of pupil premium, the im-
pact of disadvantage on education outcomes and how to address challenges to learning pre-
sented by socio-economic disadvantage. We also looked at a number of studies about the
impact of the pandemic on disadvantaged students.

We used the EEF’s implementation guidance to help us develop our strategy and will
continue to use it through the implementation of our activities.

We will adjust our plan over time to secure better outcomes for students.
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

